Giving Explicit Feedback on Spoken Errors - the More the Better
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Abstract
This paper is the result of an action research project undertaken over the last year and is an extension of a Master’s thesis I completed in 2002 while teaching in South Korea. My thesis confirmed findings showing that teachers ignore a certain percentage of students’ spoken errors. Of the ones not ignored, both implicit and explicit corrections are used, with the former being used at a far higher rate than the latter. The interesting point for teachers is that uptake by students when explicitly corrected is far higher. Knowing this prompted me to use explicit correction more in my own classroom but I wanted to know how students felt about this which led me to the following research questions:

1. How do students feel about being corrected?

2. When students correct their peers, do they use metalanguage? 
3. What is the effect of this kind of feedback? 
Overview of the previous research

The students (Korean university students studying English, intermediate level) were given a series of photographs and asked to describe them.  The teachers (all native speakers) were asked to negotiate and help the students.  These conversations were recorded and then later transcribed. It should be noted that the negotiation was carried out in a one-on-one situation so data might show some differences in a classroom situation.

From Hamayan and Tucker (1980), teachers’ responses were categorized into:

· ignoring

· implicitly correcting 
· explicitly correcting 
Implicit correction occurs after the student has made an error and the teacher simply repeats the word, phrase or sentence correctly whereas explicit correction is when the teacher specifically points out the error made, as well as saying it correctly. Uptake by students was also noted i.e. how did they respond to teachers’ corrections?
Some examples of negotiations can be seen in the following box:

	Student / teacher interaction:

S: He’s looking for some file.

T: He’s looking in a file.

S: He’s plugging into the car.

T: We say pumping the gas.

S: Pumping…the gas.
	Type of correction and uptake;

implicit correction (and no uptake)

explicit correction

uptake


The following box gives an overview of results:
	response
	%
	students’ uptake (ratio)
	students’ uptake (%)

	ignoring
	44 %
	        -
	          -

	implicit
	45 %
	40:73
	54.7%

	explicit
	11 %
	18:19
	94.7&


In the thesis the kind of errors that were ignored, implicitly corrected and explicitly corrected were categorized too but for the purposes of this paper the point to be noted is that of the errors we do correct, implicit correction is used at a higher rate than explicit correction. Yet when explicit correction is used, uptake is much higher.
Background reading

As this project focused on explicit correction I researched definitions and found that Ranta and Lyster (2007, cited in Lyster et al 2013) state it as a reformulation of a student utterance plus a clear indication of an error. Sheen and Ellis (2011, cited in Lyster et al 2013) take this a step further by including an emphasis on metalinguistic explanation. For me, the latter was a real discovery as this is how I had been correcting my own ESL students.
Some examples of how I use metalanguage with students:
	Corrections:

You made a: 

· verb agreement error when you said nuclear energy have, it should be nuclear energy has

· singular / plural error: Wind powers should be wind power

· word form error: The economic of the country. Economic is an adjective and in this situation you need a noun, so it should be….?
This method can also be used to indicate to students when they are doing well:
· You used reporting verbs well when you said that Wenna suggests…



The three stages of the research

The first two stages involved recording individual students when they spoke to the whole class, whether it was for preparing for speaking assessments or giving feedback after group discussions. I noted any errors they made and after they had finished speaking, I explicitly corrected them using metalanguage. On the last teaching day, the students were put into their groups to practice for their speaking assessment; one student spoke while the other two listened and then gave feedback. These interactions were recorded so I could listen back and note if students used the lexis I had used when correcting them.

Unfortunately, due to a misunderstanding of instructions many students actually turned their recording devices off at the feedback stage but of the ones that succeeded, data revealed students did use metalanguage. 
This can be seen in the following comments:

	· How about word form? 
· You need to improve your eye contact. 
· You don’t need to talk too fast.


The third stage was to ask students how they felt about the process of being explicitly corrected, and for this they completed a questionnaire plus had the option of adding comments. 

Question 1: Was the teacher’s feedback helpful?

	Scale of ① to ⑤
	Total
	%

	①
	-
	0

	②
	-
	0

	③
	-
	0

	④
	8/38
	21

	⑤
	30/38
	78


Question 2: When the teacher gave feedback how did you feel?

	Response
	Total
	%

	Nervous & uncomfortable
	0
	0

	Neutral
	8/38
	21

	Eager to hear
	2/14
	14

	Gained a lot
	27/38
	71


Question 3: When the teacher gave feedback to classmates what did you do? 
	Response
	Total
	%

	Didn’t listen
	0/38
	0

	Could apply it to myself
	20/38
	71

	Found it interesting
	7/38
	18

	Gained a lot
	18/38
	47


Question 4: How did you feel giving feedback to classmates?

	Response
	Total
	%

	Strange & uncomfortable
	5/24
	20

	Helped me think about own errors
	17/24
	70


From these responses it seems that it was a positive experience for the students and the following comments support the data (taken exactly as students had written):

	· Pronunciation was most beneficial for me because I get chance to 

improve on it and it increase to know voccabulary.
· I feel good when I give feedback to my classmates because it helps them to improve in thier task during speaking.

· I got opportunity to learn about pronunciation as well as vocabulary. It was really beneficial to me.

· I think my grammar is good than befor.




Conclusions and implications

Overall, results were very promising. Students did use metalanguage to correct their peers which could indicate that if they can recognise errors of others, it might be effective in improving their own speaking. The research also reinforced the importance of giving explicit feedback to students when speaking. This indicates that students not only appreciate being explicitly corrected but actually want more.
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